
John Hampden Grammar School

Pupil premium strategy statement

This statement details our school’s use of pupil premium (and recovery premium for the 2021 to

2022 academic year) funding to help improve the attainment of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this academic year

and the effect that last year’s spending of pupil premium had within our school.

School overview

Detail Data

School name John Hampden Grammar

School

Number of pupils in school 1206

Proportion (%) of pupil premium eligible pupils 4.5%

Academic year/years that our current pupil premium strategy

plan covers

2021/2022

to 2024/2025

Date this statement was published December 2021

Date on which it will be reviewed September 2022

Statement authorised by Tracey Hartley, Headteacher

Pupil premium lead Jon Turner, Assistant

Headteacher

Governor / Trustee lead Gareth Davies

Funding overview

Detail Amount

Pupil premium funding allocation this academic year £47,565

Recovery premium funding allocation this academic year £11,904

Pupil premium funding carried forward from previous years

(enter £0 if not applicable)

£0

Total budget for this academic year

If your school is an academy in a trust that pools this funding,

state the amount available to your school this academic year

£59,469
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Part A: Pupil premium strategy plan

Statement of intent

John Hampden Grammar School has a responsibility to spend Pupil Premium funding on

interventions and resources within our context that will support the attainment of our Pupil

Premium pupils. The school spends its allocated Pupil Premium funding each year with the

following four aims:

1. To close the academic attainment gap between Pupil Premium pupils and non-Pupil

Premium pupils.

2. To ensure that Pupil Premium pupils can fully access the curriculum, including costs

associated with the curriculum such as educational visits and teaching and learning

materials.

3. To ensure that Pupil Premium pupils can be fully involved in the broadest curriculum

and  the wider life of the school, such as in sports clubs, the Duke of Edinburgh Award and

music lessons.

4. To ensure that all Pupil Premium students continue onto post 16 programmes of study

after completing KS4.

This policy outlines the framework and key strategies for the use of Pupil Premium money and

the effective management and tracking of funding and its impact on pupil outcomes.

A ‘Pupil Premium First’ approach

In line with educational research findings, JHGS actively focusses on High Quality Teaching

(HQT) as the most significant contributor to pupil progress and outcomes. In addition to

investment in ongoing CPD and innovation in teaching and learning, JHGS believes in an

approach that puts disadvantaged boys first.

Pupil Premium boys as a component of the wider Premier pupil cohort benefit from the

following  classroom tactics;

● PP boys are located in high visibility and interaction areas of classrooms

● Staff look for and interact with these boys from the beginning of lessons

● PP boys are prioritised when asking for in class contributions and responses

● When transitioning from whole class teaching to independent work, staff go to these

pupils’ first

● Homework of PP boys is marked first, where marking may be elongated to allow time

to  address issues in a timely and impactful way

These tactics allow earlier intervention, more effective assessment for learning and
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prioritisation of pupils who are more vulnerable to underperforming.

Advanced Recovery Curriculum Intention (ARC) - 2021/22 academic year only

The school has implemented a post school closure recovery plan to support all pupils in their

return to face to face learning, including those who are eligible for the pupil premium and

those who are identified as having a wider need. Students identified on data and pastoral

grounds as being amongst the top 8% in each year group are marked in a dynamic group as

‘First XV’.

The schools strategy follows a three-tiered approach in line with research undertaken by the

EEF, underpinned by High Quality First teaching approaches.

The aim of the ARC is to improve the outcomes for boys adversely affected by the Covid-19

pandemic in Key Stages 3 to 5 inclusive, with a focus on those from a disadvantaged

background, through implementing a targeted and comprehensive recovery plan (ARC).

Key objectives of the ARC are threefold:

● Academic outcomes improve for our First XV cohort of boys with the highest need, and

across KS3-KS5

● High levels of pupil engagement and increased evidence of personal development

(particularly in First XV cohort)

● Increase the mental well being and health of all boys across the school community

Challenges

This details the key challenges to achievement that we have identified among our disadvantaged

pupils.

Challenge

number

Detail of challenge

1 Assessment data demonstrates lower prior attainment for disadvantaged

boys joining the school (based on school context). There are 12 places ring

fenced for looked after or previously looked after boys (LAC/PLAC) as defined

in the School Admissions Code or Pupil Premium/Service Premium boys who

achieved 115-120 in the admissions test. The standard entry criteria is a score

of 121.

This means that disadvantaged pupils may join JHGS with comparatively

lower attainment on entry. 14 on roll pupil premium (and 16+ bursary)

students joined JHGS with an 11+ score below 121, with an increased average

annual intake of sub-121 qualifying entrants projected for September 2022.
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As a cohort total the average 11+ score on entry of pupil premium students is

over 5% lower than the cohort average.

2 Our observations and student voice have identified that all students including

disadvantaged pupils lack metacognition and memory retrieval strategies to

aid their learning. This is indicated across the curriculum, and a consequence

of distance learning impact on teaching and learning pedagogy and student

development.

3 Assessment data and pastoral observations highlight how low aspirations and

self-esteem for a number of pupil premium pupils across all year groups is

having a detrimental impact on their academic progress.

The education and wellbeing of many of our disadvantaged pupils has been

impacted by partial school closures, especially in considering the preparation

for public examination has been limited for pupils in Year 11, and the

uncertainty regarding assessment in Summer 2022.

This was a key marker and identifier for those who underachieved in

assessments after the school closure period in 2020/21. This is having an

adverse effect in terms of achievement and broader mental health and well

being. Increased demand for MH services in school have led to the provision

of an additional 15 hours per week of counselling services.

4 Our engagement data suggests that many lower attaining and disadvantaged

pupils do not engage with opportunities for pupil leadership within the

school community or access extra curricular provision to build transferable

interpersonal and leadership skills.

Pupils disadvantaged by the school closure are underrepresented in extra

curricular provision - 7% lower than peers. Pupils in receipt of Pupil Premium

have an engagement marginally higher (5.7%) than their cohort

representation (4.5%).

Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan, and how

we will measure whether they have been achieved.

Intended outcome Success criteria

The progress gap

narrows between Year

11 Pupil Premium boys

and the whole year

cohort in overall

Progress 8 figures,

English Progress 8

2024/25 KS4 outcomes demonstrate a diminishing gap in progress

outcomes for pupils in Year 11. In the last validated year with

public assessment (2019), progress 8 scores were -0.38 (PP)

against 0.57 whole cohort. This will be demonstrated by:
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figure and Maths

Progress 8 figure.

● A consistent positive average progress 8 score overall,

meaning that pupils in this school on average do better at

KS4 as those with similar prior attainment nationally

● A consistent positive average progress 8 score in English,

meaning that pupils in this school on average do better at

English in KS4 as those with similar prior attainment

nationally

● A consistent positive average progress 8 score in Maths,

meaning that pupils in this school on average do better at

Maths in KS4 as those with similar prior attainment

nationally

● An increase in the number of disadvantaged students who

continue study into KS5

Improved

metacognition and

memory retrieval

practice for all pupils

including those who are

disadvantaged.

By 2024/25 KS4 teacher reports and class observations suggest

disadvantaged pupils are:

● Confident learners with positive attitudes to learning. As a

result, they are better at regulating their own learning

resulting in a clearer awareness of their own progress, and

the scope to establish targets and actions to improve

● Work in books shows a high level of challenge and

resilience, where pupils are not afraid to make mistakes

and a culture of learning from mistakes is created

Achieve and sustain

improved mental

health and wellbeing

for all pupils, including

those who are

disadvantaged.

Sustained high levels of wellbeing from 2024/25 demonstrated by:

● Qualitative and quantitative data from student voice,

student and parent surveys and teacher observations

● Lower demand for school mental health services

● A reduction in MH referrals

Achieve and sustain

improved opportunities

for pupils to engage

with community

leadership.

Increased community and leadership opportunity engagement by:

● A higher relative representation of disadvantaged students

in enrichment activities such as the Duke of Edinburgh

Award compared to students who are not disadvantaged

● A significant representation in student leadership posts by

disadvantaged students
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Activity in this academic year

This details how we intend to spend our pupil premium (and recovery premium funding) this

academic year to address the challenges listed above.

Teaching

Budgeted cost: £7,000

Activity Evidence that supports this approach Challenge

number(s)

addressed

Focus on the delivery of high

quality teaching (HQT)

strategies for all staff

through regular staff INSET,

Quality Assurance and the

sharing of best practice.

HQT is embedded at the

core of teaching and

learning, as well as the

fundamental Tier 1

foundation stone of the

school's three tier Advanced

Recovery Curriculum (ARC).

Disadvantaged students

across a range of groups

including those in receipt of

the Pupil Premium are

targeted with a ‘First’

approach - where students

are prioritised in all

interactions in the

classroom.

Research shows that ‘high quality teaching is

the most important lever that will help to

improve disadvantaged outcomes’. EEF, High

Quality Teaching. Internal quality assurance

of the deployment of highly skilled Lead

Practitioners through our T&L group also

supports this rationale, not only helping the

disadvantaged pupils but every pupil in the

class.

The 2019 framework outlines the

understanding that the ‘teaching

effectiveness is a strong predictor of pupils’

progress throughout school, and having a

succession of strong or weak teachers can

have lasting effects’. Ofsted, Education

Inspection Framework.

The Ofsted, Education Inspection Framework

also highlights that achievement is

maximised when teachers actively present

material and structure taking into

consideration cognitive science research,

observation of expert teachers and the use

of models and instruction. Combining this

with a model where teachers including Early

Career teachers are supported by a subject

specialist mentor, ITCO, Astra teaching

alliance and the Best Practice Network, will

ensure that there is high quality teaching.

1,2
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The establishment of a Head

of Literacy and Oracy to

facilitate ongoing sharing of

good practice and

professional development

opportunities to all staff, in

order that they are

supported to support the

development of literacy and

oracy across the curriculum.

Establishment of DEAR

philosophy - Drop Everything

And Read.

Improving literacy in Secondary Schools

(EEF), recommends Teachers in every subject

should provide explicit vocabulary instruction

to help students access and use academic

language.

Teachers should prioritise teaching Tier 2 and

3 vocabulary, which students are unlikely to

encounter in everyday speech.

Research shows that to increase academic

attainment, vocabulary development must be

at the forefront of any literacy strategy. This is

also supported by the EEF as part of their

recommendations in. It is recommended that

school leaders prioritise subject specific

literacy training, rather than general

approaches. Acquiring disciplinary literacy is

key for students as they learn new, more

complex concepts in each subject. Improving

Literacy in Secondary Schools, EEF

recommendation 1.

The same research also highlights the

importance of modelling and scaffolding

written tasks to support students, and how

to comprehend complex texts, students need

to actively engage with what they are

reading and use their existing subject

knowledge.Improving Literacy in Secondary

Schools, EEF recommendation 3.

1

Developing metacognition

and memory retrieval skills

for all pupils, through CPD,

teachmeets and the

purchase of VESPA mindsets

resources for form time use.

Research suggests that the explicit teaching

of cognitive and metacognitive strategies is

integral to high-quality teaching and

learning, and these strategies are best taught

within a subject and phase specific context.

Approaches such as explicit instruction,

scaffolding and flexible grouping are all key

components of high-quality teaching and

learning for pupils. EEF, High Quality

Teaching.

Metacognition is awareness and control of

thinking for learning. Strong metacognitive

skills have the power to impact student

2
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learning and performance. Stanton et. al,

2021.

The evidence indicates that explicit teaching

strategies to help plan, monitor and evaluate

specific aspects of their learning can be

effective. Metacognition and self-regulation,

EEF.

Purchase of Seneca

Learning Premium

subscription for

interleaving, memory

retrieval and revision

practice. Training and

resources provided for staff

to ensure that effective use

of the material is used to

support all students

including the most

disadvantaged.

According to a New Zealand study, retrieval

practice tops a list of the most effective

evidence-based learning strategies. It was

shown to be effective for learners of all ages

and subjects. It is highly recommended to

build retrieval practice activities into the

learning routine in the classroom, rather

than suggesting that students use it at home

by themselves. The benefits of retrieval

practice in learning, The Education Hub.

A 2016 APA article determines that retrieval

is a learning event. Practicing retrieval is a

simple and effective way to enhance

long-term, meaningful learning. A powerful

way to improve learning and memory, APA,

and that it is important to note that, even if

the effect of retrieval practice decreases as

the complexity of the material increases, it

remains a powerful technique. Retrieval

practice, Evidence Based Education.

2

Targeted academic support

Budgeted cost: £21,000

Activity Evidence that supports this approach Challenge

number(s)

addressed

Adopting a school centred

and small group

interventions programme in

line with our ARC Tier 2

programme of focused

academic support for

A tiered approach to the recovery

curriculum is outlined as best practice.

Considering a tiered planning model for the

current academic year can help schools

balance approaches to improving teaching,

targeted academic support and wider

1,2
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disadvantaged pupils who

were impacted by the

school closures and the

wider pandemic affects.

This manifests as a focused

sequence of after school

sessions in option subjects

in Yr11 and Yr13, and

through over staffing of core

subjects to facilitate

timetabled small groups and

one to one interventions at

a subject specific level.

These interventions are led

by experienced teachers,

TLR holders and members of

the SLT.

strategies. It is recommended in the EEF’s

Guide to the Pupil Premium as a way to help

schools focus on a small number of

strategies that are likely to make the biggest

difference. The tiered approach is a helpful

heuristic that can supplement school leader

decisions regarding the allocation of

funding, energy, training and time. A tiered

approach to 2021, EEF.

Tuition targeted at specific needs and

knowledge gaps can be an effective method

to support low attaining pupils or those

falling behind, both one-to-one

One to one tuition, EEF, and in small groups

Small group tuition, EEF

Targeted funding and

deployment of MFL

assistants for small group

and one to one support with

disadvantaged boys, and

those in receipt of the pupil

premium. This is to support

language acquisition in KS4

where disadvantaged

students have shown a

potential to find the

greatest challenge.

Learning a new language through an

immersive process does appear to improve

functions like attention and mental

alertness. The evidence for the impact of

language learning on academic achievement

is somewhat clearer. Kulka, 2019

Around 90% of studies looking at the effect

learning a language has on achievement in

other subjects of the school curriculum

report a positive impact, across English

language learning, literacy, maths and

science. Kulka, 2019

1

We will fund musical

instrument and sports clubs

memberships for

disadvantaged students

Learning a musical instrument can be

considered a 'superskill' associated with

meta-plasticity in the brain (Stewart, 2008).

Evidence shows neural structural adaptation

after 15 months of musical training (Hyde et

al., 2009), and behavioural benefits from 15

weeks of musical training (Overy, 2003). A

goal-directed pleasurable reward system

appears to support the acquisition of

musical skills over time, promoting

motivation to continue practicing as the

emerging musician learns the autotelic value

3,4
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(a meaning unto itself) of playing their

instrument (Elliott, 1993). Peripatetic music

teachers note a range of benefits, from the

development of team work and social skills

to self-discipline, with pupils themselves

noting the enhancement of 'life skills', such

as improved ability to both concentrate and

relax during stressful periods (Kokotsaki &

Hallam, 2007). Rose et. al., 2015.

In addition there is substantial evidence that

taking part in physical activity can have a

profound and positive impact on mental

wellbeing. Being physically active can

improve mood, decrease the chance of

depression and anxiety and lead to a better

and more balanced lifestyle. Why we invest

in mental health, Sport England.

Our study results indicate that students from

disadvantaged backgrounds who participate

in ECPA at least once a week are significantly

more physically active and have a higher

level of psychological well-being than those

who never participate. Belton et. al., 2016.

Wider strategies

Budgeted cost: £31,000

Activity Evidence that supports this approach Challenge

number(s)

addressed

We will fund counselling

services through retention

and expansion of the

current school mental

health provision of

professional counsellors

and learning support

practitioners to support

disadvantaged boys,

Counselling provides a safe space where

young people can truly explore what is

worrying them, setting their own goals,

tailored to meet their individual needs, and

helping them to ‘off-load’ and function

better in their daily lives. It delves deeply

into complex thoughts, feelings and

emotions and is not a short-term sticking

plaster. School Counselling can help young

people, U of Roehampton.

3
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including those adversely

affected by the pandemic.

Research on the Covid-19 mental health

indicates that during the pandemic, some

disadvantaged young people and children,

such as children in care or those who are

disadvantaged financially, have reported

poorer mental health and wellbeing.

Children and Young People, Gov.UK.

Parents from households with lower annual

incomes reported their children having

higher levels of symptoms of behavioural,

emotional and attentional difficulties than

those with higher annual income throughout

the pandemic. As lockdown progressed

parents from higher income households

reported decreases in symptoms whereas

there was relatively little change for those

from lower income households. Children’s

Mental Health, Co-space.

All extra-curricular

provision which attracts a

parental contribution will

be fully funded from Pupil

Premium funds. This

includes the proactive

offering of all levels of the

Duke of Edinburgh's Award

Scheme to disadvantaged

pupils.

Research suggests that a range of

extra-curricular activities carry a heavy cost

burden for families (not only activities that

are commonly regarded as expensive),

notably sports, dancing, and private tuition.

The study also indicated the value of

extra-curricular activities in terms of their

positive impact on achievement, attendance

at school, soft skills, as well as the

development of other personal attributes

such as independence and persistence. In

addition certain extra-curricular activities

had an impact on levels of educational

aspirations. Playing a greater number of

sports, and taking music classes and private

tuition were found to have this effect. An

unequal playing field, Gov.UK.

A research report into the impact of DofE

found that the programme gives young

people practical skills and new experiences.

It also gives them a spirit of adventure; the

desire to seek out and engage with new and

different activities. This gives them the

opportunity to build skills that they may not

4
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otherwise develop. This research has

evidenced that the DofE works. It improves

young people’s: - leadership and

communication skills - resilience and

independence - teamwork and compassion.

Impact of DofE, Pears Foundation.

Establishment of the

Franklin Scholars

peer-mentoring scheme in

school to establish student

leadership opportunities

and peer-to-peer

structured support for the

most disadvantaged

students.

CPD for pastoral staff in

the management and

delivery of the

programme.

Participants of peer mentoring programmes

and school staff feel that the programmes

benefit both the young people and the pupils

that they mentor and are perceived to have a

wider benefit for the climate of the school.

Anecdotal and case study evidence is strong

and it is clear that the young people (both

mentors and mentees) and staff perceive the

schemes to be beneficial in a number of

ways. Most often cited are the gains for the

young people in relation to soft outcomes

such as confidence, self-esteem and

communication skills. Peer mentoring in

schools, MBF.

3,4

Contingency fund for acute

issues and policy spending

to support parental

expenditure for

technology, uniform and

exceptional items.

Based on our experiences and policy position

to support pupils on a level of needs basis,

we have identified a need to set aside monies

to be able to respond and support parental

requests and other needs that may not have

been identified.

1-4 inclusive

Total budgeted cost: £59,000
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Part B: Review of outcomes in the previous academic year

Pupil premium strategy outcomes

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021

academic year.

Due to Covid-19, performance measures have not been published for 2020-21. Therefore this

key reporting indicator is not available.

In-year assessments highlighted the performance of students eligible for the pupil premium as

below target when compared to non-disadvantaged students, who attained average outcomes

for internal assessments. The small number of students, and unique challenges do not make

this a significant comparison.

The number of pupil premium pupils from year 11 into the sixth form as internal candidates

was 3 from 8 (38%). The whole cohort retention was over 75%, however it is important to

recognise the small total number of pupil premium pupils make this metric statistically

insignificant, and volatile when considered as a trend over time. All pupil premium pupils

continued in education if leaving to attend alternative L3 providers, and none are NEET.

The pandemic was a key challenge in 2020-21, and equity of access to online learning was a key

driver in the free of charge provision of devices to pupils who were eligible to free school meals

(FSM), and at 50% school contribution to non-FSM pupil premium pupils. This activity was

significant in ensuring access to remote learning for all students including those who were

disadvantaged.

The mental health of all students was a key focus during the school closure period, and

spending activity was focused on bolstering mental health provision through expansion of the

school’s professional counselling service by offering an additional 15 hours of provision which

was accessed by disadvantaged students as well as the wider school cohort. This was funded by

the pupil premium. Consequently attendance to online learning was broadly in line with

non-disadvantaged peers, and there was a continuity of service demand whether in school or

remote learning for the counselling team.

In addition to a ‘Care Package’ (assembled and delivered to all boys in receipt of Pupil Premium

funding. This included stationery, stage specific study materials and reading books, PPE and

other items to support boys whilst working from home), a pack of stationary essentials at the

start of the academic year was provided free of charge to all pupil premium qualifying pupils to

ensure equity of access to learning. The provision and funding of printer materials including

procurement of a printer and cartridges for disadvantaged families was given. In one instance

an office chair was purchased and delivered to a disadvantaged pupil who did not have access

to appropriate working conditions. All of these actions helped to close the gap between them

and their peers.
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Externally provided programmes

Programme Provider

Franklin Scholars Peer mentor training day Franklin Scholars

Service pupil premium funding

Measure Details

How did you spend your

service pupil premium

allocation last academic

year?

Pupils eligible for the service pupil premium are escalated to

the same level of need internally as those in receipt of the

pupil premium. These pupils received support for

extra-curricular involvement, and funded purchases for

technology.

A closer monitoring position for counselling and mental health

is in place to enable support if family members are absent

from home.

What was the impact of

that spending on service

pupil premium eligible

pupils?

See previous section for explanation.
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